The Universidad Francisco de Vitoria (UFV) has developed an educational project that is unique in Europe which integrates social responsibility as an obligatory subject across all university courses. The goal of this course is to heighten university students' awareness of social commitment and responsibility so that all individuals gain an understanding of the ideas presented and subsequently adopt these values, making them their own and applying them in their future professional life. Our aim is to evaluate the impact of this education on our students. To do this, we used a valid, reliable tool that with a personal questionnaire, (sample size: 757 students) allowed the information to be collected at two different moments in time (pretest and posttest). The results show that the social responsibility module has a significant impact on students with the effect varying depending on the degree being studied.
Introduction
University education is more than just technical instruction to prepare students for a professional career; it should also contribute to students' overall personal development. Because of this, the syllabuses for the courses offered at the Universidad Francisco de Vitoria include a set of subjects with a humanist character aimed at fostering a series of values, attitudes and habits in students that will in future enable them to think with rigour, comprehensively understanding and analysing reality and so also be able to take personal and professional decisions through the prism of ethical responsibility.
Students cannot turn their backs on social problems that affect their surroundings. They must be prepared to provide specific, committed solutions for the common good through the exercise of their profession.
Theoretical review
This study is based on an analysis of the impact of training in Social Responsibility for University Students (SREU) and not on the impact of what is known as University Social Responsibility (USR), which focusses more on corporate, institutional or business responsibility [1] .
Regarding the former, we have found studies relating to the impact of ethics education, such as the works by Pascarella, Ethington and Smart [2] that analyse the influence of universities in training humanitarian values [3] , the effects of volunteering during student years [4] , the role of classes in education for personal and social responsibility [5] , and the promotion of gifts and talents related to social support and humanitarian advocacy [6] .
In 2013 an extensive review of literature of the role of higher education in tutoring personal and social responsibility [5] was presented from which interesting conclusions can be drawn about the impact of learning about social responsibility and personal development of students in the context of the change they encounter in higher education [7] .
Regarding the evaluation of students' training in social responsibility, it is necessary to cite the analysis of the efficacy of the Social Responsibility module at the UFV in relation to the students' overall development [8] , the works by Larrán and others on the availability and impact of social responsibility and business ethics modules in certain courses from the field of organisation management [9] , development cooperation as a methodology for teaching engineers social responsibility [10] , and the analysis of challenges and opportunities that Gordon and Doyle [11] present concerning the teaching of personal and social responsibility and the transfer of education and research in the validation of the Social Responsibility for University Students construct.
In 2015, Buyolo [12] noted that of the 71 Spanish universities that had implemented the Business Management course, only 24 offered some sort of module relating to corporate social responsibility, and of this 32%, only the UFV had established continuous evaluation including the internalisation of values and aptitudes, as Echainiz Barrondo states "The important thing is not to know what is good, but to do what is good".
Other pieces of research provide models for analysing the impact of using active methodologies, like our social practices on students' learning [13] , or processes for validating instruments for evaluating cooperative work, which is one of the methods we use in the social responsibility module at the Universidad Francisco de Vitoria [14] .
Subject matter
Our goal with the Social Responsibility module is not to try to teach the value of social commitment but instead to help students "discover it themselves" [15] so that the value of SREU is not imposed from outside as something alien and external.
In light of this, this module is approached from a broad perspective that integrates three different and complementary areas for development: the classroom, social practices and mentoring, with the idea that students will connect the theory from the classroom and their experience of social practices with their everyday lives.
The goal of the classroom-based lessons is to inspire students to reflect on the meaning of social responsibility, starting with respect for human dignity.
The objective of the social practices is to provide personal experience of the possibility of doing something concrete to contribute to improving society. Therefore, each student is assigned a social project he or she must participate in throughout the whole year in cooperation with an NGO.
Through the mentoring, we aim to illuminate the students' personal experience from the practices to link it to their current university experience and professional future.
To measure the level of change the student underwent after taking this module we prepared a scale to evaluate social responsibility.
The first step in constructing the scale to evaluate the level of SREU was to determine the features that define this variable. To do this, the information obtained through personal monitoring of students who had taken the module in previous years was used.
Once the dimensions of the SREU concept were defined, the items on the scale were established.
The resulting survey instrument (ANNEXE 1) is structured around the four dimensions of the SREU construct [16] .
• Commitment to others and my surroundings This provides an overall evaluation of the student's level of social responsibility. This item is presented as an opinion variable. A good measurement of the level of commitment and social responsibility of university students must result in high and significant correlations between each of the items and the opinion item, as well as between average of the items and the opinion item.
Method, hypothesis and results

Goals
The general goal of this study is to evaluate the impact of taking the SREU module on students from a variety of university courses, using a reliable and valid tool.
The specific goals are:
• To measure whether different courses have an impact.
• To find possible common patterns between courses regarding the factors that comprise SREU.
Hypothesis
There are three main hypotheses to compare in this study. They relate to three types of possible impact: (1) the module has a general impact on the students; (2) the different dimensions that make up SREU have different impacts on the students; and (3) the module has a different impact on the students in each course.
Method
Instrument
The proposed measurement instrument is based around four dimensions and 21 items as stated above. The reliability and validity studies for the instrument used show rates of internal consistency that are more than acceptable or satisfactory (between 0.85 and 0.92, overall reliability) and the exploratory and confirmatory factor analyses indicate the presence of a single construct, based on three correlated dimensions, explaining 42.38% of the variance. The principal components analysis procedure was used as a factor extraction method. The direct Oblimin factor rotation method was used.
The indices analysed to evaluate fit (Chi-squared/degrees of freedom, TLI, CFI and RMSEA) show that this is the model with the best fit.
A detailed study into the reliability and validity of this instrument is provided in García Ramos et al. [17] .
Population, sample and data collection process
The study population comprises second-year students at the UFV who are taking this module.
A total of 639 students were enrolled in this module in the 2012-2013 academic year. The sample was selected through a quota sampling process, taking the course as the main characteristic, in which the sample should be similar to the study population, second year students at the UFV.
The information was collected using an individual survey. The field work was performed two times: (1) in October 2012 it was performed on the students when teaching of the module had recently started (pretest) and (2) in May 2013 it was performed a second time when the students had completed the module (posttest). The samples from the pretest and the posttest are independent as the questionnaires are anonymous and the individuals who answered the pretest and posttest are not identified to make comparison of the samples possible. Table 1 shows the technical details of the sampling.
A total of 757 surveys was eventually obtained: 404 surveys in the pretest (63.2% of the population) and 353 surveys in the posttest (55.2% of the population). The following profile of the sample was subsequently identified ( Table 2 ).
Data analysis process
The SPSS version 21 statistics program was used to codify and analyse the data (SPSS Inc., Chicago, USA). Descriptive analyses were performed (central tendency measures and standard deviation). To compare the significant differences at the statistical level between the two moments (before and after taking the module), Student's t-test for independent samples and one factor and two factor Analyses of Variance (ANOVA) parametric tests were used to analyse the differences. The assumptions of independence of the data (normality and homoscedasticity) were tested. Student's t-test was performed, without distinguishing between courses, on an aggregate dimension (the sum of the four dimensions). One-factor analyses of variance (ANOVA) were performed on each of the four dimensions and on the opinion item. For these six quantitative variables, two-factor ANOVA analyses were performed to evaluate the effects of the two possible sources of variance, as well as the interaction between them: (A) belonging to the pretest or posttest groups and (b) belonging to a particular course. One-factor ANOVA analyses were also performed on the four dimensions and the opinion item for each of the courses. A confidence level of 95% or higher was used in almost all of the analyses.
Characteristics Survey
Universe Second year students at the UFV who are taking the social responsibility module Tables 3 and 4 show the descriptive statistics of the dimensions of the pretest and posttest for the different courses. The scores for each dimension were calculated as the sum of the items they comprise.
All of the courses have an average social commitment level of over 4.1 in all dimensions, in both the pretest and the posttest, with a few exceptions.
In general, on all of the courses, the average level of satisfaction for each dimension is higher in the posttest than the pretest, apart from a few minor exceptions.
Therefore, the descriptive results seem to indicate possible differences of means between the pretest and the posttest for almost all of the courses. These preliminary results require the use of inferential data processing methods that make it possible to decide whether the differences are significant or not.
Comparison of mean difference for the evaluation of general impact
To test the general impact hypothesis between the pretest and posttest, the aggregate dimension as the sum of the four dimensions was calculated and Student's t test was performed. The Table 2 . Profile of the sample.
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result of the comparison indicates that there is a significant difference in favour of the posttest. See Table 5 .
A factorial analysis of variance was also performed. This model evaluates the individual and joint effect of two or more factors (course and group) on a quantitative dependent variable (item 21 or dimension).
In this case, it makes it possible to establish whether the interaction between the group factors (pretest/posttest) and course affects the dependent variable.
If the p-values are below 0.05, this indicates that the groups defined by pretest and posttest have significantly different average results and that the average results between courses are also significantly different. The information on the effect of the group*course interaction indicates that the differences in the results with the provision of the social responsibility module that appear between the pretest and the posttest, in favour of the posttest, are not the same between courses, or, in other words, the differences between courses are not the same in the two groups (pretest and posttest). See Table 6 . 
Comparison of mean difference for the evaluation of the impact by dimension
A one factor Analysis of Variance was performed with the opinion item (item 21) and with dimensions 1, 2, 3 and 4. The results indicate that the differences are significant in favour of the posttest. See Table 7 .
The two-factor analyses of variance reveal significant differences in all of the dimensions and in the item criterion in favour of the posttest, as well as significant differences between courses. Table 4 . Descriptive statistics for dimensions by course (pretest (PR) and posttest (PO)).
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The cross effects between course and group (pretest/posttest) are significant. The only dimension that shows a non-significant interaction between courses and pretest and posttest is dimension 2. Tables 8-12 show these results.
Comparison of mean difference for the study of impact by course.
Student's t-comparisons for mean differences were performed between the pretest and posttest (independent samples). Prior to this, Levene's test for matching variables was performed. In favour of posttest** R squared = .158 (adjusted R squared = .128) **Significant difference at 5% (p < 0.05) ***Significant difference at 1% (p < 0.01) In favour of posttest* R squared = .156 (adjusted R squared = .127) *Significant difference at 10% (p < 0.10) ***Significant difference at 1% (p < 0.01) Table 11 . Results for the dimension 3 (two-factor ANOVA).
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At a 10% significance level, the SREU module appears not to have any effect on BM + Law (Excellens). With Computer Science and Journalism students, the teaching of the SREU module seems to have a significant impact at a 10% level. With the Marketing, SPPA and Law courses there seems to be an impact on the students in all of the dimensions and in the opinion item.
Dimensions 1 (Commitment to others and my surroundings) and 3 (Education in social responsibility) seem to have the greatest impact among the students, especially in dimension 1. Dimension 4 (Approaching my professional activity from a position of social commitment) is the one that generally has the smallest impact among the students. In favour of posttest** R squared = .149 (adjusted R squared = .120) **Significant difference at 5% (p < 0.05) ***Significant difference at 1% (p < 0.01) The social responsibility module appears to have an impact on students' commitment to others and their surroundings (DIM 1), except in the BM courses and the BM + LAW (Excellens) double degree. Discovering values (DIM 2) seems to be reinforced after taking the module in courses that are related to creativity such as Audiovisual Communication, Marketing, Fine Arts and Design and Pre-school and Primary Education. There also appears to be an impact in courses such as Law and Sport and Physical Activity Sciences where values play a very important role in the exercise of the profession. This hypothesis is reinforced by the impact that approaching their professional activity from a position of social commitment (DIM 4) has for the students. This impact is also present among students of Biotechnology, Teaching and Marketing.
For students of Business Management, Audiovisual Communication, Physiotherapy, and Fine Arts and Design, while the experience of taking the module appears not to have had an impact in all dimensions, at a general level it does seem to have had an impact on their capacity for commitment and social responsibility. Students of teaching did experience a change in commitment, in discovery of values (DIM 2), in training in social responsibility (DIM 3) and in approaching their professional activity from a position of social commitment (DIM 4). They do not however seem to experience a change at a general level in their commitment and social responsibility. This could be explained by the students being capable of identifying each nucleus or dimension separately, but at an overall level believing that their commitment and responsibility has not changed significantly.
Discussion of results and conclusions
The Student Social Responsibility module delivered at the UFV seems to have a positive general impact on the students. The results show significant differences in the aggregated dimension (general) made up of students' commitment to others and their surroundings, personal discovery of values, training in social responsibility and approaching professional activity from a position of social commitment. This demonstrates its impact on students' capacity for commitment and on their social responsibility after the experience of taking the module. It also seems to be clear that this impact differs between courses.
The analysis by dimensions indicates that each of the dimensions, separately, has an impact on the students. The students' commitment, discovery of values, training in social responsibility and approaching professional activity from a position of social responsibility are reinforced after taking the module. Also, in general terms, their commitment and social responsibility improve after taking the module. There is a difference in impact after taking the module depending on the course, except in personal discovery of values where no significant differences were found in the comparison between the pretest and posttest on the different courses.
The impact by course of the module shows that the results do differ depending on the course.
The only course where taking the SREU module does not appear to have an impact is BM + Law (Excellens). In the Journalism, Law and SPPA courses, taking the module has a positive impact on students' commitment to others and their surroundings, values, social responsibility, professional approach and overall social commitment.
Taking the module appears to have a positive impact in virtually all of the courses (except BM and BM + Law) in students' commitment to others and their surroundings. Nonetheless, the professional approach from a position of social commitment after taking the module only seems to be positively affected in Biotechnology, SPPA, Law, Education and Marketing.
In summary, the results indicate that taking the social responsibility module has a significant impact on students from the UFV in general and by dimensions and courses but that this impact differs by course.
A. Appendices 18. I think my personal fulfilment and happiness rely on me being a professional committed to the continuous improvement of society.
19. I believe that the action of a good professional has an impact on his or her immediate surroundings and on other areas of greater transcendence.
20. I think it is realistic to say that social commitment is possible through one's professional activity.
Opinion item
21. To summarise, evaluate how much you feel committed and socially responsible at this time.
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